
Introduction
Welcome!
Welcome to Legacy. Over the three years of Junior Cycle, this book will help you to learn about 
key topics in the study of History. It will also help you to learn and practise important skills of 
the historian, like assessing source material and understanding the ‘big picture’ of the past. 

A legacy is something that is given or received from an ancestor or from the past. Legacies 
can be precious objects or items of value, but sometimes legacies can be negative, such as 
pain or suffering left over from the past. We hope that, by reading this book, you will discover 
and know the legacy of our past, both good and bad, and share your learning with others.

Look Inside
Every chapter starts with a page like this:

CONNECTION 
IN TIME

Primary Sources
The early part of the Middle Ages is known as the 
Dark Ages because there are signifi cant gaps in the 
historical record and many people were illiterate. There 

was no printing at the time. Records of historical events, called chronicles, exist 
for some periods. Many of the records of the time were kept by monks. 

There can be surprising details also. King William the Conqueror of England 
compiled an extensive record of his kingdom in 1086 called the Domesday 
book. The transcript of the trial for witchcraft of the French woman Joan of Arc 
in 1431 exists in full – it’s over 60 pages long – and gives an authentic peasant 
voice from the time.

Secondary Sources
The Middle Ages can sometimes be a challenge for historians because of the 
gaps in the records. These gaps allow our memory of the period to be coloured 
by mythical or fi ctional characters like King Arthur or Robin Hood. However, 
in recent years, many histories of the period have challenged the idea that the 
Middle Ages was a period only of ignorance and violence.

A Distant Mirror by Barbara W. Tuchman is an acclaimed work that looked at 
climate change as one of the causes of the crises of the fourteenth century.

What You Will Learn L.O. 3.6

The terms ‘Middle Ages’ and ‘medieval’ describe 
the period between the end of the Roman Empire 
and the beginnings of modern European history. 
It includes the Dark Ages of the fi fth to tenth 
centuries, where the historical sources are limited. It roughly goes up to the 
end of the fi fteenth century. No one at the time called it the ‘Middle Ages’.

It has often been remembered as a period of violence, superstition, 
intolerances and backwardness. The French historian Jules Michelet labelled 
it ‘1,000 years without a bath’.

However, this is unfair. The Middle Ages was a period of learning, creativity, 
trade and monumental buildings as well. Most of the states of modern 
Europe began to form at this time. One of the most important events of the 
Middle Ages was the Black Death, which you will read about in Chapter 24. 
In this chapter, you will learn what life was like in the Middle Ages from 
the richest to the poorest people.

795: The fi rst Viking raid on 
Ireland

843: The Treaty of Verdun 
marks the creation of 
France and Germany

1066: The Normans conquer 
England

1095: The First Crusade is 
launched

1163: Construction begins 
on the Notre Dame 
Cathedral in Paris 

1169: The start of the 
Norman invasion of 
Ireland

1209: St Francis of Assisi 
forms the Franciscan 
Order

1347: The Black Death 
arrives in Europe

1429: A French Army led by 
peasant girl Joan of 
Arc defeats the English 

1452: Gutenberg invents 
the printing press in 
Europe
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THE MIDDLE AGES04

This timeline 
lists the order 
of the main 
events that 
happened in 
the course of 
this topic.

This briefly outlines 
what this chapter 
covers.

This section outlines 
the main primary 
and secondary 
sources for this 
era. Don’t worry, 
you’ll learn the 
difference between 
primary and 
secondary sources 
in Chapter 1!
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Within each chapter there are a number of features to help you learn and practise your skills.

Illustrations and photos help you to see how people 
and things looked in the past.

Evidence
The

Examine the Evidence provides examples of primary 
and secondary sources of the era.

Check Your Progress
Check Your Progress questions test your knowledge 
and can be used as homework assignments.

Thinking Historically sections ask you to make 
connections in history.

HOW WE
REMEMBER

Commemoration is crucial to how we remember 
important events in history and the How We 
Remember sections help with this.

CBA 2:  A Life in Time – Suggestions
Suggestions are provided for CBA 1 and 2 topics 
where appropriate.

At the end of each chapter, there is an important page:

Feudalism

• Medieval society was structured according to 
feudalism, a hierarchical system in which people 
owed loyalty to those above them, and received 
protection in return

• The fief was the name given to a piece of land 
granted to a lord by his king

• A vassal was anyone who owes service to 
someone above them in the feudal system, and he 
would grant homage to his lord

• A serf was a peasant on the lord’s land whose 
freedom was restricted

• Strip farming was how medieval farms were 
divided up. Fields were not fenced off, but each 
peasant worked a strip of land for their crops

• Lords held on to their land using fortifications 
called castles

• A motte and bailey was an early form of castle – a 
wooden fort was built on top of an artificial hill 
called a motte and the bailey was a courtyard at 
the bottom of the motte

• The keep was the fortified tower at the centre of 
a stone castle

• Wealthy men also fought on horseback as knights, 
armoured soldiers

• Chivalry was a code of behaviour for knights 
that required religious observance, loyalty and 
courtesy to women

The Church Medieval Cities

• Medieval society was also highly religious

• Romanesque was a form of religious architecture 
influenced by Roman styles

• Gothic was a later form of architecture – much 
more decorative and used flying buttresses to 
allow for taller walls and more windows

• Mendicants were homeless monks based in cities 
who relied on charity to survive

• Pilgrimage was a religious journey taken to a 
sacred site

• The Crusades were a form of armed pilgrimage 
aimed at making Jerusalem a Christian city

• A charter was a grant of rights to a city by a king 
or local lord

• The city was run by a council, who often elected a 
mayor to lead the city for a fixed term

• The council was controlled by the richest of the 
city’s merchants and traders

• The guild was an organisation of specific 
professions in a city that set prices and regulated 
trade

• A craftsman was a skilled worker in a medieval 
town or city

• The craftsman’s training went through a number 
of phases, first apprentice, then journeyman, and 
then master

Key Points for Revision
Key Points for Revision list the most essential parts of 
the topic that you will need to know.

A  Show What You Know Show What You Know asks short questions on  
the topic, similar to what you will be asked in the 
Junior Cycle exam.

B  History in Action History in Action probes your knowledge of the topic 
with questions that require more in-depth research.
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Skills Book
The Skills Book accompanies the textbook. It includes a variety of 
question styles to help you practise and study. These question styles 
are also based on the question types likely to appear in the Junior 
Cycle examination at the end of Third Year.

This book also provides you with the opportunity to reflect on your 
learning at the end of each chapter. 

Aindriú Mac an Rí
Mark Power
Marie-Claire Tuite

J U N I O R  C Y C L E  H I S T O R Y
L E G A C Y

S K I L L S  B O O K

NA M E :

J U N I O R  C Y C L E  H I S T O R Y
L E G A C Y

Aindriú Mac an Rí, Mark Power and Marie-Claire Tuite

Also available in the Legacy teaching package:

Skills B
ook

JUNIOR CYCLE HISTORY
LEGACY

Legacy is a brand-new programme for the Junior Cycle History course. Written by a team 
of highly experienced teachers, it takes a concise, chronological and interwoven approach 
to teaching and learning Junior Cycle History.

The intention of this Skills Book is to develop History students into enquiring and 
historically literate individuals. It uses a series of tasks throughout each chapter to focus 
students on the skills, concepts and values of the historian. These tasks fall under the 
following headings:

 Get Thinking: The student is introduced to a topic and then must explore around it to gain 
an understanding of its background and place in time.

 Organise Your Thoughts: These exercises are designed to process the new material the 
student has learned.

 Source Questions: The student investigates sources that historians use to support their 
thinking and learns to do the job of a historian.

 Research and Refl ect: This invaluable series of tasks guides students into conducting their 
own investigations and prepares them for both Classroom-Based Assessments.

Textbook
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Teacher’s 
Guide

eBook Teaching resources 
on FolensHIVE.ie
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The following questions, created by the US National Archives, are a good guide to 
follow when researching a map and using it as a source of historical evidence.

Examine the evidence!
• Does the map have a title?

• Is there a scale and compass?

• Is there a legend with the map?

Type of legend (check all that apply):

 Political  Topographic/Physical  Aerial/Satellite  Relief (shaded or raised)

 Exploration  Survey  Natural resource  Planning

 Land use  Transportation  Military  Population/Settlement

 Census  Other

Observe the source.
• What place or places are shown? 

• What is labelled?

• If there are symbols or colours, what do they stand for? 

• Who made it?/When is it from?

Research and Refl ect: Analyse a Document
Document analysis is the fi rst step in working with primary sources. 
Historians use primary source documents for contextual (background) 
understanding and to extract information to make informed 
judgements about the past. A map can be a primary or secondary 
source. If a map was produced as immediate evidence of an area, then 
it is a primary source. If the map is just a symbolic picture of a space, 
then it is a secondary source.

Historians use maps for reconstructing the past. Maps provide records of 
features, landscape, cities and places that may not exist anymore or that 
exist in a dramatically changed form. Maps are also an excellent record of 
place names and how they have evolved over time. No map can show all 
available information. Mapmakers select information to suit the purpose 
of the map. The only people with an interest in mapping Ireland in 1600 
were foreigners intent on conquest and control.

The British Crown sent surveyors as part of the military conquest of Ireland. Their purpose was to map the 
geography of Ireland and open the countryside to political conquest. One of those surveyors, Richard Bartlett, 
documented the defeat and collapse of the last Irish stronghold, Gaelic Ulster. 

New word: surveyor

Measured and collected information

New word: draftsman

Selected information and drew a 

manuscript map by hand

New word: cartographer

A mapmaker who did both the 

measuring and drawing of the map

‘Tyrconnell &c.’ by 
Richard Bartlett 

c.1602–1603

 ‘A Generalle Description of Vlster’ by Richard Bartlett c.1602–1603
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THE HOLOCAUST AND GENOCIDE
17

Get Thinking: The Holocaust1. Can you think of any books/fi lms/TV shows/series that represent the Holocaust? Name the 

book/fi lm/series and briefl y describe the impact reading/watching it had on you.Title: 

Impact: 
2. The Holocaust is a widely represented, studied and commemorated historical event. Give two

reasons for why you think it is important that we study and commemorate the Holocaust today.
Reason 1: 

Reason 2: 

Organise Your Thoughts: Explain Key Events in the Final Solution
Pick and briefl y explain four key events in the lead up to the ‘Final Solution’ decision to 

exterminate the European Jews, placing them in chronological order. 

Organise Your Thoughts: Match Terms and Defi nitions
Match the key term with its defi nition. Write your own defi nition in the spaces beside blank entries.Genocide 

Special SS units tasked with eliminating ‘anti-German elements’
Concentration camps

Anti-Semitism
The targeted destruction of Jews in Occupied Poland

Nuremberg Laws Designated areas in cities within which Jews were contained 
Einsatzgruppen The deliberate attempt to destroy a national, ethnic, racial or religious group

Ghettoes
Laws that discriminated against Jewish people 

Operation Reinhard The plan to exterminate all the European Jews
The Final Solution Hatred for Jewish peopleRace Studies

January 1942: ‘The Final Solution’ discussed and put into practice following the Wannsee Conference.

Teacher’s Guide
Teachers have access to the 
Teacher’s Guide, which includes 
planning advice, schemes of work 
and other resources to assist their 
teaching.

Online Resources
Teachers have access to a range of online resources on FolensHIVE.ie, including:
• Editable lesson plans

• Editable exams

• Editable PowerPoints

• Multiple-choice quizzes and image-labelling activities

• Carefully selected links to useful websites
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